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Abstract 

This paper examines anxiety and inclusive education among secondary school students in Nigeria. 

Many students are growing up in anxiety provoking conditions such as impoverished, disorganized, 

and abusive environmental circumstances at home, neighbourhood and school. It discussed the 

concept of anxiety and its types, ways in which school can contribute to students’ anxiety, the 

concept inclusive education, the benefits of inclusive education and the strategies for facilitating 

inclusive education. The paper also concluded that inclusive education is an effective means of 

combating discriminatory attitudes, creating welcoming communities, building an inclusive society 

and achieving education for all. But this remained a challenge in Nigeria, as such benefits are not 

tapped fully yet. Some suggestions were offered which include the need for government and 

stakeholders to be committed in the full implementation of the inclusive education programme. 
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Introduction  

Everyone has feeling of anxiety at 

some point in their life, whether it is about 

preparing for a job interview, meeting a 

partner’s family for the first time, or the 

prospect of parenthood. While one associates 

anxiety with alterations to his mental state, 

experienced as worry or apprehension 

perhaps, and physical symptoms such as 

raised heart rate and adrenaline, he also 

understands that it is likely to affect him only 

temporarily until the source of his anxiety has 

passed or has learnt to cope with it. Anxiety 

is one of a range of emotions that serves the 

positive function of alerting one to things he 

might need to worry about: things that are 

potentially harmful. As it enables individual 

to evaluate potential threats and respond to 

them in appropriate way, perhaps by 

quickening his reflexes and focusing his 

attention (Mental Health Awareness, 2014).  

Anxiety is an emotional state that can 

work for people as well as against them. It is 

something they all have in common, but 

where they often differ is in how they 

perceive the feelings of arousal and how they 

respond to such feelings. People’s 

circumstances, upbringing and their 

personality can all be factors in why one 

person’s exciting fairground ride will leave 

another person in abject terror. Feeling 

anxious is not sign of failure and there are 

times when it is important to ask for help 

from those around, or professionals. 

However, as individuals come to understand 

anxiety better, there is much that they can do 

to take steps to reduce its hold over them 

(Mental Health Awareness, 2014).   

Anxiety is one of the mental health 

disorders and is experienced by children, 

adolescents and adults. Individuals 

experienced anxiety in various situations. In 

some situation the feelings go away once 

some time passes or the event that caused the 

anxiety goes away. Thus, anxiety could be 

considered normal physiological response to 

a stressor. Children often experience 

separation when separated from parents or 

guardians, and adolescents experience 

anxiety about fitting in at school. Many 

students are growing up in stressful and 

anxiety provoking conditions (e.g., 

impoverished, disorganized, hostile, and 

abusive environmental circumstance). These 

include home, neighbourhood and school. 

When left untreated, anxiety disorders are 

known to persist over months or years, 

impacting the functioning of children and 

adolescents in the school setting (Killu, Marc, 

& Crudwell, 2016). In term of learning and 

performance at school, all students have 

anxiety at times; but some are more than 

others; some pervasively and chronically. In 

the classroom, there are many potential 

triggers of anxiety such as tests, assignments, 

overwhelming amount of information, and a 
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variety of social situations. This has profound 

implications for learners. According to 

Kearney (2003) cited in Killu, Marc and 

Crundwell (2016), anxiety in children and 

adolescents is associated with high rates of 

school refusal and poor academic 

performance as well as higher school dropout 

rate. 

Over the past 20 years there has been 

a global trend for students with special 

education needs (SEN) or disabilities to be 

fully included (integrated) in a regular 

classroom (Evans & Lunt, 2002). The trend 

was stimulated by the United Nations 

Educational, Scientific, and Cultural 

Organization (UNESCO)’s Salamanca 

Statement of 1994 where it stated “those with 

special education needs must have access to 

regular schools which should accommodate 

them within a child-centered pedagogy 

capable of meeting these needs (Wong-

Ratcliff & KeungHo, 2011). The statement of 

UNESCO according to them further specified 

that “regular schools with this including as 

many students with SEN as possible in 

mainstream classroom. In Hong Kong, 

students with SEN were provided with 

opportunities to access the mainstream 

curriculum and to gain essential life-long 

learning experiences just like their typically 

developing peers (Wong-Ratcliff & 

KeungHo, 2011). Inclusive orientation are 

the most effective means of combating 

discriminatory attitudes, creating welcoming 

communities, building an inclusive society 

and achieving education for all 

(UNESCO,1994). 

In response to Salamanca Statement, 

the public policies in both the United State of 

America and the United Kingdom supported 

the principle of inclusive education is an 

approach that ensures the presence, 

participation and achievement of all students 

in education. It emphasizes opportunities for 

equal participation, but with options for 

differentiation within a common learning 

Framework (Maria & Bwoi, 2015). Inclusive 

education is a process of enhancing the 

capacity of the education system to reach out 

to diverse learners. The basis of inclusion is 

that special needs pupils have a right to the 

benefits of a full school experience, with 

needed modifications and supports, alongside 

their peers without disabilities who receives 

general education. Inclusion or zero reject 

continues to be a global educational 

challenge. The goal of most educational 

policies is to provide every learner with a 

non-restrictive environment that would allow 

every child to maximize their academic and 

socio- emotional potential. Children with 

various disorders have an inalienable right to 

equality education in anon threatening and 

supportive environment that is devoid of 

segregation (Ugwoke, 2016). This principle 

appears to be what is implied in Nigeria’s 

National Policy on Education (FGN, 2004, 

p.49), which tangentially references the 

concept of inclusive education with the 

boarder Universal Basic Education Scheme 

(Ajuwon, 2012). According to Isah (2014), 

there is no concrete step that has been taken 

with regard to inclusive education in Nigeria. 

Even at policy level, integration remains its 

focus of planning special need education 

programs. Though, professional associations 

concerned with the education of people with 

special needs have been addressing the issue 

of inclusive education in the country. For 

instance, inclusive education was captured as 

one of the major issues examined at the 12th 

annual national conference of the National 

Council for Exceptional Children held at 

Minna Niger state in 2002. 

Despite the fact that even among 

pioneers of special needs education in Nigeria 

have the view that old special education 

system with its restrictive practices cannot 

successfully address the problems of special 

needs children, and that inclusion education 

is the answer in changing and reorganizing 

the entire school system to accept all children 

and cater to their varied special or ordinary 

learning needs and difficulties; Inclusion still 

remains in the realm of theory and far from 

practice. Proper implementation and will 

from government, and all stakeholders and 

mobilization of resource, as well as 

information dissemination are needed for 

combating discriminatory attitudes, 

achieving equal educational opportunities for 

all (Isah, 2014). In line with this, the paper is 

set to investigate the inclusion of students 

with anxiety into mainstream classroom.  

 

The concept of anxiety 

Anxiety refers to automatic 

physiological and physical changes that occur 

in persons in response to perceived threat or 

danger (Sayita, 2010). This means that the 
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awareness of a danger makes the involuntary 

nervous system to send messages through the 

body to either tackle or to flee from the 

situation (Sayita, 2010). According Oladele 

(2004) anxiety refers to an unpleasant, 

complex and variable pattern of behavior 

which individuals show when reacting to 

internal (thoughts and feeling) or external 

(environmental situations). Anxiety prevails 

when a person is at odds with himself. 

Anxiety is a vague, highly unpleasant feeling 

of fear and apprehension. According to 

Kowalski (2000) to make the nature of 

anxiety clearer, it is different from fear. Fear 

has an object stimulus right in front of a 

person e.g., a snake in front of someone, 

strange and unexpected objects. Anxiety 

could be a large term phenomenon. Entering 

a higher institution, apprehension about 

failing at the final examination is an example 

of anxiety. 

According to Santrock (2006), it is 

normal for children to be concerned or 

worried when they face school or life’s 

challenges, such as doing well on a test. 

Indeed, researchers such as Bandura (1997), 

have found that many successful students 

have moderate levels of anxiety. But some 

students have such intense and prolonged 

anxiety that substantially impairs their school 

performance. Some children have personal or 

school-related fears that interfere with their 

leaning and achievement. For example, test 

anxiety is estimated to undermine the 

achievement of as many as 10 million 

children and adolescent (Santrock, 2006).  

 Sayita (2010) maintained that, a 

small quantity of anxiety can motivate and 

help an individual to be productive, study 

hard for examinations, keeps one alert or 

helps one to cope, but that on the contrary 

(when too much) can disrupt one’s daily life 

resulting to poor health condition to physical 

and psychological illness such as heart 

disease and depression. According to Puskar 

and Bernerdo (2007) anxiety affects the 

intellectual development of the secondary 

school students. Fajonyomi (2010) explained 

that anxiety could be a normal reaction. This 

is because a certain amount “moderate” of 

examination anxiety keeps students 

energized, motivated, alerts and focused 

about their purpose in school, but too much 

examination anxiety can interfere with 

examination performance by blocking 

student’s ability to recall or think logically.  

 According to Sayita (2010) anxiety 

manifests in various forms, ranging from, 

rapid heartbeat, twisting of finger, trembling, 

muscles tension, headaches, sweating, dried 

mouth, abdominal pain, dizziness, difficulty 

in swallowing, sleeping difficulties, night 

mares, difficulty in concentration, feeling 

irritable, frequent need to urinate.  

 

Types of anxiety 

O’Sullivan (2003) has identified types of 

anxiety which includes: 

1. Generalized Anxiety 
This involves exaggerated and worrisome 

thoughts about everyday life situation and 

events. They anticipate the worst for 

themselves and their loved ones even when 

there seem to be no reason. This can lead to 

other physical and behavioural problem (e.g., 

headaches, fatigue, upset stomach, trouble 

sleeping, muscle tension and trembling).  

2. Social Anxiety 
In social anxiety, the individual experiences 

persistent fear of inability to perform in social 

situations. The individual is extremely 

anxious about being judged, embarrassed or 

scrutiny. This often leads to avoidance of 

social events or situation that could expose 

him to people. It manifests in profuse 

sweating, heart palpitations, faintness and 

blushing.  

3. Panic Disorder 
This is an extreme episode of anxiety where 

a person experiences shaking, racing heart, 

shortness of breath, chest pain abdominal 

distress. These are as a result of repeated 

occurrence of intense fear about happenings 

or facing of life situations. 

4. Obsessive compulsive Disorder 
These occur as a result of repeated unwanted 

thoughts or compulsive behaviours that seem 

uncontrollable. It is a situation where one 

experiences constant, nonstop, and unwanted 

thoughts. This may lead to hand washing, 

checking or counting tasks. 

5. Agoraphobia 

This involves fear of being in places or 

situations that escape might seem difficult, 

embarrassing or help might be unavailable if 

required. Such circumstances may be fear of 

meeting a dangerous animal, supermarkets, 

shopping centres, confine places. Trembling, 
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faintness and feeling of unreality may result 

from this.  

6. Specific Phobia 

Specific phobia is an experience of extreme 

fear about a specific object or situations such 

as heights, water, spiders among others that 

actually pass little or no danger. This may 

lead to avoidance of objects or situation, 

causing such persons to limit their lives 

unnecessarily.  

7. Post – Traumatic Stress Disorder 

This is a situation where one re-experiences 

fear of a traumatic life event after the 

situation has passed. It is the re-visit of or 

persistent occurrence of symptoms after 

experiencing traumatic events such as war, 

rape, child abuse and natural or artificial 

disasters. This could lead to flash backs 

nightmares, depression or extreme isolation 

(Sayita, 2010).  

 

Ways in which schools contribute to 

students’ anxiety       

Common source of anxiety at school 

are interpersonal and academic related 

stressors. Students experience pressure both 

to conform and change (e.g., as a result of 

enforcement of rules, norms, and standards 

by peers, family, school staff). Daily 

interpersonal interaction with teachers and 

other staff and peers are especially difficult 

for some students. Differences in 

background, appearance, language, social 

and emotional development can affect 

whether a student fits in or not. Not fitting in 

can lead to being isolated, rejected, bullied 

and coming to school each day fearful and 

anxious (Ting, 2015).  

 Relationships with peers are always 

on a student’s mind. Concerns arise from 

such matters as not having the right friends, 

not being in the same class as friends, 

experiencing peer pressure and interpersonal 

conflicts. There is the problem of bullying, 

which now has gone high tech (e.g., using the 

internet, cell phones) making the behaviour 

easier, anonymous, and more prevalent 

(Ting, 2015). While personal factors affect 

relationships with teachers, classroom 

demands are more frequent sources of anxiety 

(e.g., assignments, schedules, tasks). With 

test scores so heavily weighted and 

publicized, teachers are under great pressure 

to produce high test scores and that pressure 

is passed on to their students (Ting, 2015). 

Relevance of Inclusive Education for 

student with anxiety disorders 
 Inclusive education plays a role for 

students with anxiety in schools. The concern 

for students with anxiety involves the quality 

of performance and competence at school or 

in sports activities. Anxiety and feeling of 

insecurity arise even when their performance 

is not evaluated by others. The students have 

concern regarding being late, on punctuality. 

In this regards, students can be extremely 

conformists, insecure, always asking the 

insurance and reinsurance of others and 

become anxious. When symptoms of anxiety 

have been identified in the students, teachers 

are to use the appropriate methods and 

professional advice to help the students to 

overcome anxiety problems (Ticusan, 2014). 

School creates skills and learning 

strategies to identify their own capacity, to 

develop aspirations, to discover social life. 

The students with anxiety integrated in 

inclusive education can experience how it is 

to be strong and big, bold and with full 

powers. They will also get to be able to 

defend against frightening figures and event. 

In the presence of others, such students have 

the opportunity to practice mutual support 

and assistance in solving their problems 

(Ticusan, 2014).  

 

Ways to handle Students with Anxiety in 

Inclusive Classroom 

 According to Ticusan (2014), the 

following strategies help students with 

anxiety: 

1. It is necessary for teachers to avoid 

moments games that imply competition, 

where the speed of fulfilling the activities 

is taken into consideration, such as “who 

is faster?” 

2. Teachers can foster the increase of 

students’ self-esteem, to praise he 

students more often. 

3. It is positive to the first name whenever 

addressing the student. 

4. Anxious students should not be 

compared to other students. 

5. Teachers should not lunch before the 

student unreasonable high requirements 

that cannot be fulfilled. 

6. Success criteria for the anxious students 

should also be developed, as they may 

find it difficult to appreciate success, and 
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consider many successful cases as 

unsuccessful.   

 

Inclusive Education  
Inclusive Education refers to 

responding to diverse needs of all learners by 

increasing participation in school leading to 

reducing exclusion within education 

(UNESCO, 2001).Inclusive education is 

when all students regardless of any 

challenges they may have, are placed in age 

appropriate general education classes that are 

in their own neighborhood schools to receive 

high quality instruction, interventions, and 

supports that enable them to meet success in 

the core curriculum (Alquraini & Gut, 2012 

cited in McManis, 2017). Much of the 

movement is related to legislation that 

students receive their education in the least 

restrictive environment (LRE). This means 

they are with their peers without disabilities 

to the maximum degree possible, with 

general education the placement of first 

choice for all students (Alquraini, &Gut, 

2012 cited in McManis, 2017).  

  Smith (2007) defined inclusion as the 

commitment to educate each child to the 

maximum extent appropriate in the school 

and classroom he/she would otherwise 

attend. According to Abang (2011) inclusive 

education is a policy aimed at minimizing 

barriers to education. The current trend in 

special education is that, schools are being 

required to make adjustment for all students 

to have access to opportunity and support for 

stimulating the growth, development and 

learning of children with disabling conditions 

within schools located in their 

neighbourhood. 

Abang (2011) indicated that the process 

of inclusion embraces the following:  

a. Acceptance of children with special 

education needs as equals and valued 

members of the community.  

b. Recognition of what special needs 

children can offer in the community. 

c. Structured services aimed at meeting the 

children’s needs.  

d. Support service brought to the children 

within the classroom. 

e. It emphasis on teachers and other school 

personnel working together and 

supporting each other through 

professional collaboration, team 

teaching, teacher and student assistance 

teams and cooperative arrangement. 

f. Parent’s involvement and participation of 

the child should be emphasized. 

The movement towards more inclusion 

has led to some of the strongest professional 

battles ever waged in the field of special 

education. The battle is between radical 

integrationist and more conservative 

persuasion who have threatened to rip apart 

the field of special education (Abang, 2011). 

However, some extremists or radicals are of 

the stand that inclusion means all residential 

schools, institutions, special schools and 

classes be done away with. These proponents 

advocated that all neighborhood schools must 

include all children in their catchments areas 

irrespective of any disability and severity of 

such a disability and that all students who are 

physically or mentally challenged be 

educated in the regular classes. This group 

understands normalization to mean that all 

non- integrated settings should be abolished, 

although the inventors of this concept show 

the need of much service delivery (Abang, 

2011). 

On the other hand, the conservative 

supporters of inclusion believe that, students 

with disabilities can be integrated largely. 

They suggest a full spectrum of placement 

options to be maintained, ranging from 

hospitals, residential schools to full-time 

attendance in regular classes in the 

neighbourhood schools. Abang (2011) 

emphasized in education, inclusion is related 

to disability and in particular to policies 

concerned with children with disabilities 

attending mainstreamed schools. 

Inclusionists contend that special classes, 

separate schooling, or other forms of 

removing children with disabilities from the 

regular environment should occur only when 

the nature or severity of the disability of the 

child is such that education in regular classes 

(with the use of supplementary service) 

cannot be accomplished. United Nations 

Educational Scientific and Cultural 

Organization (1994) proclaims that regular 

schools with inclusive orientation are the 

most effective means of combating 

discrimination, building an inclusive society 

and achieving education that for all. Ejiogu 

(2015) commented that, inclusive education 

is a system or practice by which every student 

of school age is offered the opportunity of 
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quality education in mainstream setting. It 

allows students with disability (special 

education students) to be educated in regular 

classrooms alongside their non-special 

education counterparts.  It emphasizes 

opportunities for equal participation but with 

options and methods of instruction which 

balance the interests of both classes of 

students. Inclusive education is anchored on 

the notion that students with disability will 

benefit from enhanced leaning, social and 

communication skills, while those without 

disability will benefit from the exposure to 

diverse characteristics, talents and 

temperaments.  

According to Ajiogu (2015) the notion 

that education is for “all” and not for “some” 

can be traced to the 1948 UN universal 

declaration of human right which makes 

education a fundamental right. The UNESCO 

convention against discrimination in 

education (1960) asserted the principle of 

non-discrimination and proclaimed that 

everyone has a right to education. There is the 

convention on the Rights of the child (1989) 

with the core principles of non-

discrimination, devotion to the best interest of 

the child. There is also the standard rule on 

equalization of opportunities for person with 

disability (1993) and the UN convention on 

the rights of persons with disability. 

However, the UNESCO Salamanca statement 

on inclusive education (1994) was the first to 

directly and pointed to address the issue of 

inclusive education. It further urges 

government and the international community 

to adopt inclusive education. The Dakar 

Framework for action (2000) re-affirmed the 

vision of the Salamanca statement (Ejiogu, 

2015). 

According to Lipsky and Gartner (1997), 

Nigeria adopts the policy of inclusion in her 

National Policy on Education. The policy 

stipulates the integration of special needs 

students into regular classroom, and free 

education for exceptional students at all 

levels. The commitment is made to equalize 

educational opportunities for all children, 

irrespective of their physical, sensory, 

psychological or emotional disabilities.  

Adedokun and Olaleye (2014) asserted 

that, inclusion may be partial or full. Full 

inclusion is the integration of all students, 

even those that require substantial education 

and behavioural supports and services to be 

successful in regular classes and the 

elimination of segregated special classes. In 

full inclusion, special education is considered 

a service not a place and those services are 

integrated into daily routines and classroom 

structure, environment, curriculum and 

strategies and brought to the student instead 

of removing the student to meet his/her 

individual needs. While the partial inclusion 

represents a situation where students with 

special needs are educated in regular classes 

but when there is need for any special service 

such as speech therapy, these students with 

special needs are pulled out of the regular 

classroom for these special services.  

 

The benefits of Inclusive Education  

The following benefits of inclusive education 

were identified by Andrew and Danladi 

(2016): 

1. Family’s vision of a typical life for their 

children can come true: All parents want 

their children to be accepted by their 

peers, have friends and lead “regular” 

live, inclusive settings can make this 

vision a reality for many children with 

disabilities. 

2. Children develop a positive 

understanding of themselves and others. 

When children attend classes that reflect 

the similarities and differences of people 

in the real world, they learn to appreciate 

diversity. Respect and understanding 

glow when children of different abilities 

and cultures play and learn together. 

3. Friendships develop: schools are 

important places for children to develop 

friendships and learn social skills, 

children with and without disabilities 

learn with and from each other in 

inclusive classes.  

4. Children learn important academic skills: 

in inclusive classrooms, children with 

and without disabilities are expected to 

learn to read, write, and to do 

mathematics with higher expectations 

and good instruction. Children with 

disabilities learn academic skills. 

5. Children learn by being together: because 

the philosophy of inclusive education is 

helping all children learn, everyone in the 

class benefits.  
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Strategies for facilitating inclusive 

education  

According to Abang (2011) the following 

strategies can be adopted to facilitate 

inclusive education: 

1. Human Resources 

Capacity building, according to 

Salamanca’s (1994) statement and 

Framework for action on special 

education need, focused on teacher’s 

preparation, including in service and pre-

service, support staff, in-service of 

school heads and education officers. 

2. Teachers preparation 

 One important reason why majority of 

teachers are opposed to inclusive 

education is because they have not been 

prepared to meet the challenges of 

inclusion.  Their fear is based on 

unfamiliarity and lack of knowledge. It is 

through adequate preparation that 

inclusive education will succeed in the 

school system. 

3. In service 

It is strongly recommended that those 

institutes of higher learning, such as 

Universities of Jos, Ibadan, Nigeria 

(Nsukka), Calabar, FTC Oyo and Kaduna 

Polytechnic, revisit their programs to 

include both diploma and degree 

programs in special education. 

4. Support staff 

Support staff are those who are 

indispensable to the implementation of 

inclusive education programmer. They 

include braillists. The training of 

braillists to support teachers and usually 

impaired children at schools.  

5. Educational psychologists 

 These are those who would be available 

to counsel children and their families 

when the need arises.  

6. Team intervention programme 

This programme is of outmost 

importance to create a school 

intervention team; among the team 

should be stakeholders in providing 

education, care for the children, 

educationally NGOs, guidance 

counselors that can provide support to 

teachers to meet the need of the special 

child.  

 

 

 

Conclusion 

 It is clear that zero rejection 

(inclusive education) continues to be a global 

educational challenge in which every learner 

is to be provided with a non-restrictive 

environment for social adjustment and 

optimal academic performance. That every 

child reserves the right to be educated in 

Nigeria. But government seems to be 

lackadaisical in the implementation of 

inclusive education, as it is more of theory 

than practice. Hence government and public 

need to be more serious about the 

implementation of inclusive education. 

 

Suggestions   

The following suggestions were offered: 

1. Students with anxiety should be 

integrated into mainstream classes (not 

segregated). 

2. Those identified with anxiety disorders 

should be referred to the counselors for 

intervention programmes which are 

effective in reducing anxiety. 

3. Parents should avoid unrealistic 

achievement expectations and pressure to 

their children.  

4. Teachers and school administrators 

should reduce the frequent level of 

evaluation, and social comparison.  

5. Students should be informed on time of 

tests and the purpose of such tests, so as 

to enable them to make adequate 

preparations to attend them.  

6. Government should have a true political 

will to truly implement the policy of 

inclusion education. 

7. Awareness should be created to parents 

and general public on the advantages of 

inclusive education for both disabilities 

and non-disabilities children.  

8. Teachers should be trained and more 

enlightened on how to handle the 

disability and non-disabilities students in 

the same environment.  

9. The school curriculum should be 

diversified.   
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